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Who is Reported on Indicator 77

All students
receiving special
education
services that are
between the
ages of 3-5
years




Early Childhood Outcomes

Positive Social and Emotional
Skills, including Social
Relationships

Acquiring and Using
Knowledge and Skills,
including Communication and
Early Literacy

Taking Appropriate Action to
Meet Needs




Why Collect Outcome Data?

* Federal Requirement —
Indicator

* Pre and Post Test e
— Program effectiveness b 8 i

— Provide districts with
information for program
iImprovement

— Ultimately to better serve =~
children




What do we report?

Percentage of children who:

Make progress toward
typical development




Who do we collect outcome data
on and when...

All ECSE students must have
EC Outcome Entry data
collected as part of the initial IEP
process, unless the student will
not be in the ECSE program for
more than 6 months.

For students transitioning from Health and
Welfare, Infant Toddler Program (Part C)
outcome exit data may be used. For these
student’s an IEP must be in place by the
student’s 3" birthday.




Who and when ....

EC Outcome Exit data will be
collected within 30 days of the
end of the school year (including

ESY) for all children who: « Within 30 days of determining a

child no longer meets eligibility
criteria (prior to age 5 and been

. Have been in Idaho receiving in program at least 6 months)

services for at least 6 months,

and « 30 days prior to a child moving
- out of state

« Are 5 years old on or before If child leaves before 5 without
Sept 1st of the next school year notice and prior to administering
(CUt'Off date for kindergarten the anchor assessment,
entry) complete the COSF-R with the

information available.




Who is responsible to collect
outcome data?

* Preschool teachers/SLP’s should take a lead role in
gathering the necessary data/information from multiple
people and measures through a team process

Related service providers also provide
assessment data, observation, etc.




What information is gathered?

Informed
Professional | Parent
Judgment & Multiple Input
Observation sources of
data are used
to rate

a child’s functioning

Anchor Assessment-
Norm-referenced, criterion-referenced or
curriculum-based assessments




State Approved Anchor

Assessments
AEPS
Battelle Developmental * DAYC — Developmental
Inventory Assessment for Young
Bayley-1ll Scale of Infant Children |
Toddler Development * Hawaii Early Learning
Brigance Inventory of Early Profile (HELP) for
Development Preschoolers
Carolina Curriculum for * High Scope Preschool
Preschoolers with Special Child Observation Record
Needs « Once Scale

Creative curriculum GOLD » Work Sampling System®




ECO Rating System 1s a Process




Embedding the ECO Process into
Early Childhood IEPs







Child Qutcomes Summary Form - ldaho Child Count Verification 2012 Totals

Minimal items needed
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Definitions

Team Process: More than the teacher completed the form

Parent Input: In the supporting evidence section there is information provided by the parent
Informed Decision: In the supporting evidence section there is information gathered through an ocbservation or iNterview

with another provider.

AR, IF, F completed: In the supporting evidence section - information collected is labeled as Age Appropriate,
Intermediate Foundational, or a Foundational skill.

Rating matches information: Using the Decision Tree the rating is accurate based in information provided on the COSF-R
Mets elements for accurate reporting: All minimal elements are meet to make the COSF-R rating accurate

COSF-R Only completed 1 cutcome




Child Outcomes Summary Form - Idaho Child Count Werification 2071
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Child Outcomes Summary Form = Idako Child Count Yerification 2011 Continued Totals
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Informed Decision
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Side by Side Comparison

Survey Response

/0% proficient or expert

64% and 59% used team at
entrance and exit

88% collected AA, IF, and F

71% used the decision tree

Practice Evidence

3% met minimal compliance

/7% and 86% used team
process at entrance and exit

26% in 2012 and 20% in 2011
AA, IF and F documented

Rating matched Evidence
provided 10% 2012 and 8%




So What to Do?




Cocument dage: IEF 0815 WITN E3rTY WRIONooa UUTE Hme s Fage  of
Hodentz Agec 18

Students Mames | Costct i = EErl

Mative Lang | Exvmicity- | Sin Dmem | 2g=

Distict: [ Echoci-

Was this child s=rved in the Part C — Infant Toddler Prosram? Yes Na

If ves, the Infant Toddler Prosram asssssment(s), [FSF, and ECO daE may be wiilizd a3 part of the [EP
procass.

Outcome - Positive Social Emotional Sk, including Socs] Relafionships
1. Present Level of Performance:
a_ FParent Input: (Felated to strensths and concems i child's fonctioning in this o ubomme area)

b. State Approved Anchor Assessment and date completed:

. Summarize the spec fic slills this child has that sre age-sppropriste, inmm ediste foondstions],
and’or foundationsl sldlk bkesed on 85 emments, observations and interviews:

Age Appropriste Skills (same age child):
Immediate Fonndstionsl Slalls {voonger child):

Foundational Slalk {much younger child):

7l Early Childhood Outcome Entry, Exit, and Prozress Diata Collection (for 3t reportinz
! purpasss anly)
Jutcoms Arsa EOQ Entry | *Annunal ECO [ *Annual ECO | ECO Exit Progress at
Rating Ratingand Ratingand Rating exit?
Date Diate Yes Mo
PasitiveSacal
Emationzl Skills
Checl one of the following.
. The child's functioning is as=-appopriae aoross 2ll or akmaost 21l sertines and
sitmatians {f ar 7}
» _____Thachild nses 2 mdix of 3s=-appropriste, immedixe formdational, andar
Toundztionz] slellls zoross ssrtings (3 o lowes), znnuel soals 20s below
. D&dﬁuﬁamxufaﬁpmm&:m&dﬂtﬁmﬂmﬂuﬂm

Tfoundations] skills across ssttins (3 af lower), te2m decidsd no anmal spals will be
developed this time

e Describe the child's baseline performance for the anmal zoal {s) and how

participation in pre-academic and non-scademic activities and routines is adversely
affected.

.ﬁ.nn.ualgla]{s} af nead)

3. Annual goal: (Specific mezsnrahle sI1l{s) and the condiion that wonld indicate improved fmdiomng in
E=meral sducation coricnnm and setting relaied o this owicomes )

4_Evaluation Procedure {crieriz, procadnse and schadnle):

5. Assistive Technology (if needad):

6. How and When Progress Toward Goal Is Reported:

Entes repost cand dates in the 1™ line below.

*Nobte: If the sindent is not progressing according to target dates, parents will be informed.

CWProgrecc Codss [T Progrece Frogrece Propotion Codse:
1= Coemplater EmMotstamed T | A = Frogmss s adeguehe 'Eiﬂﬁ'ﬂ'ﬁi """""
2 = In progeess. 4 = Oer E = Frmgrssis




How does this
fit into the IEP

Process?




Document date: IEP Goals with Early Childhood OQutcomes Page  of
Students Ages 3-5

Student’s Name: District ID: State ID: | Grade: | Sex:
Mative Lang: Ethnicity: Birth Date: | Age:
District: | School:

Was this child served in the Part C — Infant Toddler Program? Yes No

[f ves, the Infant Toddler Program assessment(s)., [FSP, and ECO data mav be utilized as part of the I[EP
process.

This section will provide concise overview of the student’s cirrent skills and functioning to serve as basis for
student’'s program for the upcoming yvear. Describe the student’s present level of educational performance
including the student’s pre-academic and functional performance, abilities, acquived skills and strengths
related to standards (eGuidelines and Common Core) and age/grade level expectations.

Outcome 1: Positive Social-Emotional Skills, including Social Relationships
(i.e. Relating to adults, children, responding to others, expressing emotions, using appropriate social
greetings and play skills, etc.)

1. Present Level of Performance:

In sections a-e, report the child's specific skills and functioning as indicated by anchor and other
assessments, observations and interviews with parents and other individuals in close contact with the
child. This should include related service providers, Infant Toddler program staff, community child
care provider/preschool providers, kindergarten teachers, Head Start staff, when appropriate.







a. Parent Input: (Related to strengths and concems in child’s functioning in this ocutcome area)

Use parent friendly formats (formal and informal) to gather and collect information from the parents
about how their child functions in tvpical family activities and routines. Start with informal
conversations, in addition to pavent interview forms, Routine's Based interview, parent
questionnaires, etc. Discuss child s functional routines, imteraction with other children, where thay
spend their time, etc.

You might need to help the parent by asking more probing questions. Professional may have to
interpret and check for understanding in identifving skill strengths and needs of their child. (for
example if a parent shares that their child does not talk you might follow up with “does vour child use
one or two words utterances”.

Information provided by the parent will be used to help identify whether the child is exhibiting specific
skills that are similar to same age peers or the skills of a younger or a much vounger child.







b. State Approved Anchor Assessment and date completed:

List the State Approved Anchor Assessment and the date it was completed (i.e. Creative Curriculum,
May 14, 2012)The actual results of how the child performed on the anchor assessment will be

summarized in section ¢ below.

e AEPS * DAYC — Developmental

* Battelle Developmental Inventory As§essment for Young

* Bayley-III Scale of Infant Toddler Children
Development * Hawaiu Early Learning

* Brigance Inventory ot Early Profile (HELP) for
Development Preschoolers

* Carolina Curriculum for * High Scope P re.school
Preschoolers with Special Needs Child Observation

e Creative curriculum GOLD Record

e  Once Scale

o *  Work Sampling
oY OO System®




¢, Summarize the specific skills this child has that are age-appropriate, immediate foundational,
and/or foundational skills based on assessments, observations and interviews: Parsonys)
completing this section must be familiar with fypical child development and which specific skills are
appropriate for a specific age. Professionals must be familiar with what is considered Age
Appropriate {A4), Immediate Foundational (IF) and Foundational Skills (F). Teams can utilize
developmental scales, the eGuidelines, formal assessments, criterion-referenced assessments,
screening assessments to categorize a child’s skills by A4, IF, and F. Following the screening,
assessment, paveni inferviews, observations process, the team would determine whether the skills are
AA IF, or F. To make and accurate ECQO rating, teams must mow how gften the child uses skills that
are AA, IF or F across seffing and situations. Skills listed as Immediate Foundational and
Foundational represenis how the student’s disability adversely affects their ability for imolvement
and progress in the general education cwriculum (ie., the same cwrriculum used by studenis without
disabilities) and participation in age appropriate activities.

Age Appropriate Skills (same age child): Child shows functioning expected for his or her
age in all or almeost all everyday situations that are part of the child’s life.

Immediate Foundational Skills (vounger child): Child shows fisictioning might be
described as like that of a slightly younger child They exhibit skills that are conceptually
linked to later skills and immediately precede the later skills developmenially. IEP feam
members must be familiar with the sequence of skill development. Example: child play glong.
side one another before they interact and play (parallel play precedes cooperative play).

Foundational Skills (much younger child): Skills and behaviors that occur earlier in
development and serve as the foundation for later skill development. IEP team members need
to be familiar with the pre-regquisite foundational skills for which later skills are built upon
and needed to move fo the next development stage.







d. Early Childhood Outcome Entrv, Exit, and Progress Data Collection (for State reporting
purposes onlv) Based on the listing of A4, IF and F skills above, the IEP team will use the
Decision Tree for Summary Rating Discussion to decide which rating (1-7) best describes the
child s current functioning.

Outcome Area ECOEntry | *Annual ECO | *Annual ECO ECO Exit Progress at
Eating Fating and Fating and Eating exit?
Date Date YesNo
Positive Social ECO Based on the Present Level of ECQ Rating At EXIT onlv:
Emotional Skills Rating I- Performance at the annual review | I-7 at EXIT
Ffat ENTRY | the team will determine if the from the Part | YES: ifthe
into the ENTEY ECO rating is still B ECSE child moved
Part B accurate or assign a new rating. services up a point on
ECSE NONEW ANCHOER the scale from
services ASSESSMENT or REPORTING ENTEY rating
INTO THE STATE DATA or thev stated
SYSTEM is needed for this at the same.

annual score.




Check one of the following.

. The child’s functioning is age-appropriate across all or almost all settings and
situations (6 or 7).

The child is _functioning at age appropriate across all or almost all settings and
situations. There might be someone with a concern about the child s functioning in this
area that might require monitoring. No IEP goal is required.

. The child uses a mix of age-appropriate, immediate foundational_ and/or
foundational skills across settings (3 or lower), annual goals are below.

The child is_functioning with below age appropriate skills and the IEP team has
determined an anmual IEFP goal(s) is needed.

. The child uses a mix of age-appropriate, immediate foundational, and/or
foundational skills across setting (3 or lower), team decided no annual goals will be
developed this time.

The child is_functioning with below age appropriate skills and the IEP team has
determined this will be addressed in the general EC cwrrviculum and NO IEP goal is
needed during this IEP year. Note: There is an expectation that a student functioning
below age expectation will improve functioning to a level nearver or comparable to

same age peers.




e. Baseline data for all of the targeted skills identified in annual goal(s).

For all IEP goals written in this Quicome area, vou must have a baseline measurement. This
is a measurement of how the child is currently performing on the specific measureable skill
that is identified in Annual goal: 3. below. There must be a separate baseline for each goal in
this area. Baseline Example for Goals:

During preschool observation, child initiate play with a peer I time with verbal prompting
during a 4 day observation.

During preschool screener, child threw objects 13 times, scraftched 18 times and hit § fimes.

haseline




2. Genera| Education Content Standard(s): (List all of the Idaho eGuidelines standards that related to the
Anmual goal(s) of need)

3. Annual goal: (Specific measurable skill(s) and the condition that would indicate improved functioning in
general education curriculum and setting related to this outcome )

Child will independently initiate play with peers 3 fimes per day for 4 consecutive preschool days.
4. Evaluation Procedure (criteria, procedure, and schedule): 3 times per day for 4 consecutive preschool
days collected through scheduled observation weekly.

5. Assistive Technology (if needed): N/A

6. How and When Progress Toward Goal Is Reported:

Enter report card dates in the 1* line below.

*Note: If the student is not progressing according to target dates, parents will be informed.







Statewide Training




Supporting Documents







Contact Information:

Shannon Dunstan
Early Childhood & Interagency Coordinator
|daho State Department of Education
Division of Student Achievement and School Improvement

Division of Special Education
(208) 332-6908
sdunstan@sde.idaho.gov




Statewide Special Education Technical
Assistance (SESTA)

Center for School Improvement & Policy Studies, BSU

Gina Hopper Katie Bubak
SESTA Director SESTA Coordinator
ginahopper@boisestate.edu katiebubak@boisestate.edu

Sydney Fox David Klungle
SESTA Program Manager SESTA Program Coordinator
sydneyfox@boisestate.edu  davidklungle@boisestate.edu




IDAHO TRAINING

Clearinghouse

Find the following on the ITC: www.idahotc.com

« Statewide Calendar

Cari Murphy
« Online Training Registration ' Z Froject Directc
« Online Communities £ Shawn Wrigh
f Webmaster/ISI

« Webinars :
. Jesse Hewit
 Resource Links Web Specialis
* In-service Credit Offerings Ben Troks

Web Specialis




/L\CENTER ON DISABILITIES AND

'\/ IHHuvaN DEVELOPMENT

tive fearn work play

Autism Supports Professional Development

Barbara Broyles Robin Greenfield
bbroyles@uidaho.edu rgreen@uidaho.edu
ldaho Training Assistive Technology
Clearinghouse Technical Assistance

Cari Murphy Janice Carson

carilee@uidaho.edu janicec@uidaho.edu




